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Assessments and “High
Stakes” Accountability

Part 2

Strategies for Promoting
Success in Standards-driven

Schools
Margaret J. McLaughlin

Accountability is Working for Students
with Learning Difficulties

Transparency of results has focused
attention on what students are actually
learning (or not learning)!
Accountability for these students rests with
the whole school and is not abdicated to
parents and individual teachers
The focus on achievement is a powerful tool
for improving opportunities for students with
learning difficulties

What do we need to do to make
standards-driven education work?

Increase meaningful access to the
general education curriculum;
Match instruction to curriculum
demands; and
Link individual learning goals to general
education curriculum and assessments.

Modifications
to Curriculum Accommodations

No
Accommodations or

Modification

The “Curriculum Continuum”

Expanded/Differential
Instruction & Support
Services

General
Curriculum &
Assessments

Understanding the Curriculum

Three types of curriculum:

• Intended – driven by standards
• Taught – driven by teacher
• Learned – measured by assessments

Understanding the Curriculum

Levels of Complexity within a Domain of Knowledge

Simple facts, verbal chains, and discriminations
•  (“no. of oranges in a pound”, “state capitals”, “months of the year”)
   (“big, bigger, biggest”, “metaphor & simile”)

Concepts
•   (objects, events, or actions that share a set of characteristics)
•   (examples vs. non-examples)

Rule Relationships
•   (casual or interdependent relationship among facts or concepts)
•   (“what goes up must come down”)

Simple

Complex
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Matching Curriculum to
Instruction

Different knowledge demands require
different instruction:
Facts must be memorized so instruction
should provide ample opportunities for recall
and practice.
Concepts require instruction that focuses on
critical features and exemplars.
Principles and processes are best taught as
“if-then” relationships

Matching Curriculum to Instruction

• Teach each of the component parts of the strategy
• Model strategy and lead learner through use
• Show occasions when strategy is useful

• Recall component parts of strategy
• Recognize occasions when strategy is useful
• Initiate strategy when needed
• Evaluate use of strategy through self monitoring

Strategies

• Teach each part of the rule
• Show relationship among rule parts
• Incorporate expanded examples into later

instructional sequences

• Discern multiple parts of the rule relationship
• Predict outcomes from part of rule
• Discriminate occasions when rule applies

Rules

• Carefully select examples and nonexamples
• Juxtapose examples to focus on salient features
• Use a model-lead-practice format for instruction

• Discriminate examples from nonexamples of
concept class

• Generate new examples not previously
encountered

Concepts

• Organize information prior to teaching through
use of chunking

• Build in sufficient practice
• Build elaboration into later instructional sequences

• Move information from working memory to
long-term memory

• Recall information on demand
• Link new information with prior knowledge

Facts

Implications for TeachingCognitive Tasks Performed by LearnerInformation Type

The Instructional Decision-Making Process

Discussion Points:
Where is this student performing in the general education curriculum?

What does the student need in order to access and progress in the general education curriculum?

Standards with no
accommodations

On Grade-Level General
Education Curriculum with

no accommodations

Develop Individual Learning Goals

On Grade-Level General
Education Curriculum with

accommodations

Modified Curriculum (off-
level or concentrated

curriculum goal)
Alternate  Standards

Full participation in
state/district assessment

Design instruction with
accommodations

Identify supplemental
services and supports

Participate in assessments
with accommodations

Describe curriculum
goals/outcomes

Design individualized
instruction

Identify supplemental
services and supports  and

access skills

Participate in state/district
assessments and/or alternate

assessments with or
without accommodations

Design individualized
instruction goals with

supplemental services and
supports

Document reasons why
student cannot participate in

the regular state/district
assessments

Describe alternate
assessment selected

Create "Collective Responsibility”

Every teacher must share responsibility
for each child’s progress
Planning must be cross-grade
“integrated” curriculum access planning
teams
Collaborative teaching practices
Require joint professional development
and communication around the curriculum

Creating the Conditions for Learning:
   Flexible Learning Environments

Remember! Special education is a
service not a place
Where a child learns and how the child is
instructed should match the curriculum
outcomes
Flexible instructional groupings inside
and out of the classroom will be
necessary


